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Rap songs have been used to teach language skills such as listening, speaking, 
writing and vocabulary. However, no studies have been conducted to examine the effects 
of rap songs on the improvement of pronunciation. Intelligible pronunciation is the focus 
of current EFL/ESL classes to enable students to be orally proficient in the second or 
foreign language. Recently, researchers and teachers have stressed the importance of 
incorporating pronunciation as part of the speaking skill to allow learners to function 
confidently in the second or foreign language.
The purpose of this study was to determine if rap songs are effective for teaching 
pronunciation since rapping is an exaggerated way of speaking. It was hypothesized that 
students who use rap songs as a learning technique will improve significantly in 
pronunciation as opposed to students who use minimal pairs and drills.
In order to test this hypothesis, an experimental and a control group were formed. 
The experimental group was taught pronunciation using rap songs while the control 
group was taught pronunciation using minimal pairs and drills.
Prior to the experiment, both groups sat for a pretest which comprised of reading
aloud sentences that contained words with the phonemes /5/ and /0/. The duration of 
instruction for both groups was 25- 30 minutes daily over an eight-day period. After the 
conclusion of instruction, both groups sat for a post- test which also comprised of reading
aloud sentences that contained words with the phonemes /5/ and /0/. In addition, the 
experimental group was administered a questionnaire to investigate the students’ attitudes 
towards the use of rap songs as a teaching technique. For the questionnaire, the students 
answered it by indicating their responses on a five point Lickert-type scale.
Data analysis involved calculating the means and standard deviations. T- test 
analysis was computed for the pretests and post- tests, to investigate if there was a 
significant difference in the means between the experimental and control group. Two 
trained scorers rated the pretests and post- tests. Interrater reliability was calculated using 
Pearson’s product- moment correlation. Results of data analysis for the pretests and post­
tests were displayed in tables. In addition, means and percentages were calculated for the 
responses from the questionnaire and results were also displayed in a table.
Data analysis revealed that the control group did significantly better than the 
experimental group whom were instructed with rap songs as a pronunciation teaching aid. 
This result reveals that the use of minimal pairs and drills seems to be superior to the use 
of rap songs. Another finding was that analysis of the questionnaire revealed that the 
experimental group was highly motivated and displayed a favorable attitude towards the 
use of rap songs.
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CHAPTER ONE: INTRODUCTION
“Hey teacher! How come they’re singing in the next class?” 
(Osman & Wellman, 1978, p. 115).
The recent incorporation of music and songs into second language classrooms has
been the focus of a number of authors including Graham (1992), and Murphey (1992). 
Carolyn Graham’s Jazz Chants is based on “catchy repetitive drills that draw attention 
toward the rhythm and kinesthetic properties of utterances” (Oiler & Amato, 1983, p.
305). The author of Music and Song, Tim Murphey (1992), states that a language class 
does not become motivating unless the students take part in what motivates them. In his 
book, Murphey provides a great number of exercises for specific language skills and 
tasks based on songs.
The idea of using songs in the second or foreign language classroom is not a new 
one, but dates from as far back as the Middle Ages (Laroy, 1993). It should be noted that 
incorporating songs and music is “natural” (p. 7) because in all cultures, children learn 
their mother tongue by singing songs and rhymes.
Rap songs are no exception to songs in general. Rap music originated in the mid 
1970s in the ghettos of New York. The rap style was developed from West Africa and 
then later in America. Today, it is especially popular with youths, regardless of their skin 
color (Anderson, 1993). Rap is unique in that the rappers or performers talk very fast 
instead of singing. According to Powell (1991), rap is found everywhere: “the 
Flintstones” cartoon characters rap in commercials for children’s vitamins and cereals”
(p. 251). Rap songs are used to help students appreciate literature and philosophy, and are 
used to teach reading and writing skills (Anderson, 1993, Frisk, 1992), and pronunciation
(Laroy, 1993). Hence, in English language teaching and learning, it is possible to use 
songs and/or rap songs are used to teach different skills such as speaking, listening, 
grammar, vocabulary, pronunciation, and writing.
Since rap songs are being used to teach pronunciation, it is important to 
incorporate them as part of English language teaching and learning because recently, 
there has been a renewed interest in the teaching of pronunciation. With the rise of 
Communicative Language Teaching, a great deal of importance is placed on oral 
communication, of which pronunciation is an integral part (Morley, 1996). Instructing 
students in intelligible pronunciation is one of the foci of CLT in the 90’s, with the goal 
of allowing students to function effectively in educational, social, occupational, and 
personal domains (Morley, 1991). Any group of learners face pronunciation problems, 
which arise from the differences between the native language and the target language.
Background of the Study
For the past four years, I have been teaching English to Arab students who come 
from diverse Arab countries such as Syria, Palestine, Jordan, Egypt, and Lebanon. These 
students exhibit some pronunciation problems especially in the articulation of certain 
vowels and phonemes. This is because there are differences in vowels and consonants 
between the native language and the target language, which causes a breakdown in 
communication. Yorkey (1977) states that students who come from Arabic backgrounds 
“represent a variety of historical, socio- cultural, and linguistic backgrounds” and it is due 
to this diversity that “their educational expectations and attitudes reflect these numerous 
differences” (p. 57). Ligget (1983) adds that Arab students tend to have “fixed attitudes 
and expectations” (p. 15) which they bring to the learning-teaching situation. One reason
for these fixed attitudes may be that the mandatory studying of Classical Arabic in high 
school is strict and rigorous. Because mistakes are forbidden, Arab students may have 
reservations about the methods that EFL teachers employ. Arab students therefore, entel­
an EFL classroom expecting to learn the rules of grammar and thereby avoid making 
mistakes- they expect prescription, not description.
Even though Arabic- speaking students are diverse in terms of culture or history, 
there is one common bond. Classical Arabic. This form of Arabic is different from 
Standard Arabic or other colloquial dialects in that it is taught in schools, but is not the 
spoken form in all Arab societies. Classical Arabic is highly esteemed, as it is the form 
that has existed since the time of the prophet Mohammed. In addition. Classical Arabic 
“is a common heritage that unites all Arabs” (Yorkey, 1977, p. 59). Flowever, outside the 
classroom, each Arab country has its own dialect that is used for daily purposes.
When learning a second or a foreign language such as English, Arab students face 
particular problems (Ligget, 1983). According to a contrastive analysis made by Avery 
and Ehrlich (1992), there are particular sets of consonant and vowel problems that Arab 
students have when learning English. Some of these problems are:
1. /p/ vs. /b/
2. /v/ vs. /f/
3. /t/ vs. /d/
4. Idl vs. /0/
5. /i/ vs. /1/
6. /as/ vs. /a/
7. I&l vs. ill
8. /D/ vs. /0/
9. /n/ vs. /g /
10. \r/
The phonemic set /p/ vs. /b/ is a major problem for some Arabs particularly those 
coming from Syria, Egypt, and Jordan. Though this phonemic contrast is found in 
Classical Arabic, but students cannot make the distinction between these two phonemes. 
This is because Classical Arabic has only been “intellectualized through study but is 
unlikely to have been internalized through practice to the point of automatic, spontaneous 
habit, which presumably is the basis of linguistic interference” (Yorkey, 1977, p. 60).
To overcome such phonemic problems, authors have suggested ways to help Arab 
students, including minimal pair drills and repetition of sentences. However, these 
suggested ways have partly failed because students complain that they are boring.
At the University of Balamand in North Lebanon, my colleagues and 1 have 
noticed that students come late to class, yawn, or do not look enthusiastic when they have 
speaking classes. This is due to the fact that students do not enjoy minimal pairs and 
sentence drills. Making the teaching of pronunciation interesting and joyful for the 
students was a topic of discussion in many staff meetings. Morley (1996), states that 
“there is little merit in massive drilling” especially when this is “at sentence level and 
decontextualized” (p. 141). Therefore, new, innovative and effective ways are called for 
to help students overcome pronunciation problems.
The oral communication ability of university students is of great importance at the 
University of Balamand, Lebanon. Students who have little or no knowledge of English 
are placed in intensive English programs for three semesters (about one year). Since these
intensive classes place equal importance on all skills (listening and speaking, reading, 
grammar, and writing), students are required to be orally proficient.
Statement of the Problem
As indicated above, research evidence has shown that Arab students learning 
English as a foreign language have pronunciation problems resulting from the differences 
in vowels and consonants that are not found in their native language. Through my 
experience and that of other instructors working with me at the same institution, 1 have 
tried to solve these pronunciation problems using minimal pair drills and repetition; 
however, I have realized that students need more motivation.
According to Yorkey (1977), all Arab students regardless of their regional dialects 
have problems with the voiced and voiceless interdentals Idl and /0/ which were chosen 
to be the focus of this study.
Purpose of the Study
The main purpose for this study is to determine if rap songs are effective for 
teaching pronunciation since rapping is an exaggerated way of speaking. This is to help 
students at the University of Balamand, North Lebanon, to speak English 
comprehensibly. A second purpose of this study is to investigate whether rap songs make 
the classroom more motivating and lively for the students.
Significance of the Study
My research has not indicated any studies based on the effects of rap songs on 
pronunciation. Most of the literature on pronunciation and songs deals with teachers who 
have used songs in their classrooms to teach structures, vocabulary, idioms, 
pronunciation, and stress and intonation. This study is important in that rapping might be
an effective way to deal with pronunciation problems. Rap songs might also increase 
motivation and introduce an innovative way to teach pronunciation. This study can guide 
teachers as to the importance and some ways of teaching pronunciation. It can also 
benefit teacher trainers and curriculum designers when planning the syllabus for a group 
of learners by incorporating activities using songs and music for authentic classroom 
interaction.
Research Questions
This research will address two major questions:
1. Is there a significant difference between the rap group and the non- rap group in the 
pronunciation of the English phoneme set 161 and /0/ as a result of their exposure to rap 
songs?
2. Does the exposure to rap songs motivate the students at the University of Balamand 
and make the class lively?
CHAPTER TWO: LITERATURE REVIEW 
Chapter One introduced the problem of pronunciation and how it relates to Arab 
students. In the background of the study, it was indicated why Arab students face 
pronunciation problems when taking English as a second or foreign language. According 
to Yorkey (1977), Arab students, regardless of their regional dialect, have serious
problems with the voiced and voiceless interdental phonemes Idl and /0/; consequently, 
these phonemes were chosen to be the focus of this experimental study.
The sections in this chapter will address six major areas beginning with a 
discussion of the role of pronunciation in the early methods up to the rise of 
Communicative Language Teaching (CLT). This section will focus on the fluctuations of 
the interest in pronunciation in early methods until its established importance in CLT due 
to a renewed interest in oral communication in current EFL/ESL classrooms.
The second section will focus on problems that Arab students have in 
pronunciation and will outline some common pronunciation practices or techniques that 
have been used in the classroom, but have proved inadequate.
Teaching pronunciation in EFL/ESL classes is not an easy task, complicated by 
the fact that the use of minimal pairs and sentence drills is often regarded by students as 
boring and monotonous. Hence, the third section will focus on how songs and music are 
being exploited in the classroom in an attempt to make learning and teaching more fun 
and meaningful to the students. It has also been observed that the use of songs and music 
in the classroom motivates students, therefore, an historical perspective of how songs and 
music came to be used in language teaching will also be discussed. T his discussion will
include the rationale behind the use of songs and music in teaching the four skills which 
has been put forward by researchers.
The last section discusses the historical background of rap songs, their 
contribution to language teaching, and how they might help in the teaching of 
pronunciation.
Pronunciation in Early Methods
There have been many shifts in the interest in pronunciation in past methods or 
approaches in the nineteenth and twentieth centuries. Since the emergence of second or 
foreign language teaching, there have been many shifts in methodology, stemming from 
the fact that historically, teaching has been considered more of an art than a science. As a 
result, teachers have not had a rigorous teaching methodology to rely on, but instead have 
contended with the changing views of teaching and learning. For example, this can be 
seen in the vast differences between the Grammar- Translation Approach, which 
appeared in the nineteenth century (Celce- Murcia, 1991), and the revolutionary ideas 
found in Communicative Language Teaching (CLT) that have been the focus of second 
language acquisition researchers for the past two decades.
The focus of the teacher being dominant in the Grammar- Translation Approach 
has now shifted to the learner and the learning process. The stress is currently on the 
learner as an individual and the shift has turned from linguistic to communicative 
competencies (Morley, 1991). The methods or approaches in the past have either ignored 
pronunciation or stressed its importance in the classroom. In the Grammar- Translation 
Approach, there was no focus on oral communication since the students were only 
required to learn a foreign language in order to appreciate its literature. Therefore, there
was little, if any, use of the target language (Celce- Murcia, 1991). Pronunciation was not 
stressed in this approach, nor was it stressed in the Direct Method and Reading Approach, 
which followed.
Pronunciation received “high priority” at the time of the Audiolingual Method in 
the 40’s, 50’s, and early 60’s (Morley, 1991, p. 485). In Audiolingualism, listening and 
speaking, including pronunciation, were stressed from the beginning, while reading and 
writing were left until later on (Celce- Murcia, 1991). According to Morley (1991), 
emphasis was placed extensively on memorization, drills, imitation, and correct use of 
sentence patterns.
Later, in the approaches that followed Audiolingualism such as the Cognitive, 
Affective- Humanistic and Comprehension- based approach, pronunciation was de- 
emphasized since native- like proficiency was viewed as unrealistic or far- fetched. 
Therefore, in the late 60’s, 70’s, and early 80’s, pronunciation was given less focus and 
not taught at all. The reason for this was that researchers and teachers raised questions as 
to whether pronunciation could be taught at all. As Morley (1991) suggests, teaching 
pronunciation the traditional way, that is through memorization, drills, imitation, and 
correct use of sentence patterns, was not attractive anymore. In other words, the teaching 
of pronunciation the traditional way was not appropriate in a communicative setting 
where all other skills were taught in a meaningful and communicative way using a task- 
based syllabus.
Pronunciation in Communicative Language Teaching 
In CLT, effective communication is required and the aim is for students to 
achieve communicative competence, a term coined by Dell Hymes (1972) which was
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used “in order to contrast a communicative view of language and Chomsky’s theory of 
competence” (Richards & Rodgers, 1986, p.69). Canale and Swain (1986) define 
communicative competence as (cited in Riggenbach & Lazaraton, 1991, p. 125);
1. grammatical or linguistic competence
2. sociocultural competence
3. discourse competence- the ability to sustain coherent discourse with another speaker
4. strategic competence- the means by which learners deal with potential breakdowns in 
communication.
These four competencies de-emphasized the previous focus on accuracy in 
pronunciation. Consequently, teachers began focusing on activities that promote 
communication by using authentic language in classroom and learning settings; in other 
words, instruction was given in order to equip students with communicative 
empowerment that would enable them to function in educational, social, occupational, 
and personal domains. The emphasis was on instruction in oral communication to 
produce “intelligible, communicative, confident users of spoken English for whatever 
purposes they need” (Morley, 1991, p. 489). Supporters of CLT had moved away from 
language accuracy proposed by the Audiolingual Method and advocated fluency instead 
(Finocchiaro & Brumfit, 1983). The focus of CLT was on the meaning of the message 
and not the structure and the form. As Brown (1991) suggested, “organizational language 
forms are not the central focus but rather aspects of language that enable the learner to 
accomplish those purposes” (p. 245).
In CLT, because effective communication is required therefore, the aim is for 
students to achieve comprehensible pronunciation (Richards & Rodgers, 1986). In other
Il
words, students do not have to achieve native- like proficiency (advocated in the 
Audiolingual Method) in the target language because this is a far- fetched goal. Students 
would achieve a certain level of proficiency- “above the threshold level, so that the 
quality of their pronunciation will not detract significantly from their ability to 
communicate” (Celce- Murcia & Goodwin, 1991, p. 137).
It is stated that there is a “threshold level of pronunciation in English” (Celce- 
Murcia & Goodwin, 1991, p. 136) that a non- native speaker should maintain, otherwise 
he/she “will not be able to communicate orally no matter how good his or her control of 
English grammar and vocabulary might be”.
In the early 90’s, pronunciation once again became the focus of EFL classes 
especially in classes dealing with adults (Morley, 1991). The renewed interest in 
pronunciation is indicated by Morley (1991) who emphasized the new status of 
pronunciation when she stated that pronunciation is “back into the instructional equation 
but with a new look and a basic premise: Intelligible pronunciation is an essential 
component of communicative competence (Italics in original, p. 488).
Morley (1991) further states that teaching pronunciation the traditional way, that 
is through drills that are noncommunicative, was no longer desired, since the focus was 
now on the function of language and real life tasks. Pronunciation is back as part of adult 
ESL/EFL classes because as Beebe (1978) suggests, “the very act of pronouncing, not 
just the words we transmit, are an essential part of what we communicate about ourselves 
as people” (cited in Morley, 1991, p. 489).
The stress on pronunciation has resulted due to the needs of special ESL/EFL 
students who would be at serious professional or social disadvantages if faced with
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pronunciation problems (Morley, 1991). Therefore, it is of paramount importance that 
these special students be given instruction in pronunciation as part of communication. In 
addition, practice in pronunciation should be meaningful and suited to the learners’ real- 
life situations
Meaningful pronunciation comes about in contextualization, which is a basic 
premise in CLT. Bowen (1979) also advocated contextualization or meaningful practice. 
Bowen was the first to discuss the importance of meaningful contexts when teaching 
pronunciation. Furthermore, Bowen discussed the various techniques that teachers had 
used in teaching pronunciation, but elected to use a combination of all- modeling, 
explanation, comparison, mimicry, and practice. In other words, he approached the 
teaching of pronunciation as a complex process, which requires a combination of 
techniques; that is, teaching pronunciation ought to be contextualized and not be taught in 
isolation. This means that minimal pairs should not be introduced as words in pairs but 
should be embedded in meaningful sentences to “provide a measure of intellectual 
stimulus and interest” (p. 105).
In light of the above discussion, it should be noted that since pronunciation is an 
integral part of oral communication, pronunciation practice ought to be meaningful and 
not taught in isolation. The section below will outline the importance of pronunciation 
practice.
Importance of Pronunciation
Why is it important to teach pronunciation? This is a crucial factor since 
everything teachers do in teaching a second or foreign language involves pronunciation 
(Parish, 1977).
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Teaching pronunciation is not an easy task; on the contrary, it is “one of the most 
challenging in foreign and second language teaching” (Morley, 1996, p .  144). It is 
challenging because it is “physical” whereas other language skills belong to the 
“cognitive” domain (Scovel, 1988, cited in Morley, 1996, p. 144). So when a teacher is 
faced with an adult class learning a second or a foreign language, it is important to stress 
pronunciation; otherwise, the learners’ speech may be unintelligible and this would 
hinder their development.
In the article “Pronunciation revisited,” Penington and Richards (1986) discuss 
the importance of pronunciation. According to their article, “pronunciation is primarily 
associated with expression of referential meaning and... individual sounds, or 
phonological segments, are the building blocks for higher level meanings” (p. 208).
In addition, “all communication, free (in the form of exercises, dialogues, 
dictation, and pronunciation instruction per se), provides the student with a model that 
should theoretically benefit him/her” (Parish, 1977, p. 312). Therefore, it is apparent that 
the teacher should seriously consider pronunciation because it would not “take care of 
itself’ (Morley, 1996, p. 131), as so many teachers believe, even if the student is living in 
an environment where the target language is used for daily purposes. Communication is a 
two way process involving a speaker and a listener. If a speaker is not able to 
communicate intelligibly, then the meaning is lost and communication does not occur. 
Therefore, as Morley (1996) suggests, “intelligible pronunciation is an essential 
component of communicative competence” (p. 146).
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Pronunciation Problems of Arab Students 
The above discussion showed the importance of pronunciation in adult EFL 
classes. Since pronunciation has been given an increased role in Communicative 
Language Teaching, teachers and learners should be made aware of this. Arab students 
have pronunciation problems due to the differences between Arabic and English 
phonological systems (Avery & Ehrlich, 1992). These problems are both in vowels and 
consonants. Arab students are familiar with both Classical Arabic- the H variety of the 
language, which is found in the Holy Koran, and a regional or colloquial dialect used for 
daily purposes- the L variety of the language. These two forms of Arabic are completely 
different. Hence, a contrastive analysis of Classical Arabic and English would not prove 
fruitful because “there are few, if any, native speakers of this dialect” (Yorkey, 1977, p. 
60).
Furthermore, a contrastive analysis of English and a regional or colloquial dialect 
will give different results depending on the colloquial dialect in question. For example, 
/ç/- a voiceless affricate, is a phoneme present in Iraqi Arabic, but not in Lebanese Arabic 
where the /k/, a voiceless velar stop is used instead (Yorkey, 1977). 'fherefore, each 
colloquial dialect yields different results when contrasted with English. However, in 
general, linguists have found the vowels and consonants below to be problematic for 
most Arab students:
1. /p/ vs. /b/
2. /v/ vs. /f/
3. /t/ vs. /d/
4. IÔI vs. /0/
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5. ill vs. /1/
6. /ae/ vs. /a/
7. /s/ vs. /i/
8. /D/ vs. /o/
9. /n/ vs. /g /
10. /r/
It is important to note, however, that the voiced and voiceless interdentals Idl vs. 
/0/ prove to be very difficult for all Arab students to master even though they are separate 
phonemes in Classical Arabic. Similarly, the vowel contrast /D/ vs. /o/ is also 
problematic for all Arab students regardless of their regional dialect. As a result, a 
number of pronunciation practices have been used in the classroom to aid in the 
pronunciation of Arab students.
Yorkey (1977) discussed one such pronunciation aide. He suggested that in order 
for Arab students to distinguish between /p/ and /b/, the teacher could light a match and 
pronounce the phoneme /p/ while holding the match in front of the mouth. By 
pronouncing /p/, the match would go out because /p/ is aspirated (air is released while 
producing this phoneme). This provides a visual example for the students because when 
pronouncing the phoneme /b/, no air is released. Hence, the contrast is shown.
As mentioned earlier, the phonemes Idl vs. /0/ cause problems for all Arab 
students. These two phonemes become /z/ or /d/ and /s/ or /t/ respectively in the 
colloquial dialects (Ligget, 1983, and Avery & Ehrlich, 1987). For example, “/0alaa0a/” 
(three in Arabic) becomes “/talaata/” (Ligget, 1983). In teaching the pronunciation of Idl
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vs. /0/, Ligget recommends grammar drills where students have fill- in- the blanks 
exercises requiring the students to write in “the” in the blank spaces. This urges the 
students to pronounce the word when saying the sentence out loud. For example, “He 
sliced... bread carefully before he gave it to me” (p. 96).
As to teaching the /p/- /b/ distinction, Ligget (1983) suggests that students be 
made aware of the vibrations of the vocal chords when pronouncing the voiced phoneme 
/b/. In addition, students can be told that /p/ is aspirated and they can feel the burst of air 
by putting their hand in front of their mouths when producing the /p/ sound. To help 
further in distinguishing between /p/ and /b/, Ligget proposes “minimal pairs in 
meaningful sentence contexts” (p. 98). Concentration on the aspiration caused by the /p/ 
phoneme and the use of minimal pair drills is also suggested by Avery & Ehrlich (1992). 
Examples of relevant minimal pairs include pie- bye, pet- bet, and rope- robe (p. 111).
Minimal pair practices and repetition of words that focus on a problematic 
phoneme are inadequate because during repetition, students are able to “mimic the 
teacher’s production” (Krai, 1986, p. 108), but when the phoneme(s) appears in another 
context, students are not able to produce them. Similarly, if students are not involved in 
their own learning then no change takes place because “pronunciation/speech study is 
most profitable when students are actively involved in their own learning, not passively 
detached repeaters of drills” (Morley, 1991, p. 503). In addition, Krashen (1988) points 
out that acquisition of a language is not possible through mechanical drills. This is due to 
thee fact that drills focus on the form of the language and not on the communicative 
aspect of language. Krashen (1988) asserts that after a few repetitions, students do not 
pay attention to the repetitive drills because they are too mechanical.
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In order to engage students in meaningful learning without them being bored, as 
Morley (1991) points out, “detached repeaters of drills” is to use songs and music in the 
language classroom. The use of songs and music in the class has been argued as 
enhancing students’ pronunciation without it being too taxing. The following sections 
will discuss the historical background of songs and music in the classroom, their use in 
teaching the language skills, and the rationale for incorporating songs in the classroom.
Songs and Music
To avoid the use of repetitious drills students indicate are boring and monotonous, 
teachers and researchers have succeeded in introducing new, innovative, and meaningful 
ideas to teach pronunciation and other language skills. One such idea is the use of songs 
which have been effective in teaching vocabulary, structures, pronunciation, stress, 
rhythm, intonation, and listening (Kanel, 1996; Murphey, 1992; Purcell, 1992). These 
authors and others acknowledge the positive use of songs and music to enhance the 
learning of language skills by learners.
The idea of incorporating songs and music into the language classroom is not 
really a revolutionary idea, but dates back to the Middle Ages in the teaching of Latin 
(Kelly, 1969, cited in Laroy, 1993, and Murphey, 1990, cited in Kanel, 1996). At that 
time, it was noted that good oration resulted from improvement in pronunciation, and the 
English writer William Byrd in 1588 suggested listening to songs (Monreal, 1982, cited 
in Kanel, 1996). To use Laroy’s expression, songs are a “natural” aspect of language 
learning and teaching. Murphey (1990) states that during previous centuries, the use of 
songs fluctuated between “periods of great popularity” and “periods of “almost total 
disuse” (cited in Kanel, 1996, p. 135).
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Over the years, authors have suggested the use of songs in the classroom to 
reinforce the teaching of vocabulary, pronunciation, stress, intonation, and grammar. The 
rationale behind the use of songs is that they add an element of fun in the classroom, 
break the routine of using minimal pairs, and help in avoiding monotonous teaching and 
learning (Richards, 1969, Osman & Wellman, 1978, Purcell, 1992, Kanel, 1996, Garcia- 
Saez, 1984). They are also educational (Gasser and Waldman, 1979). Students are 
stimulated by the use of songs because they take part in what they most enjoy and “create 
a positive feeling for language learning” (Garcia- Saez, 1984, p. 13). Moreover, songs 
provide “authentic English in their environment” and “brings their youth culture into the 
classroom, giving it value, and making school more relevant to them” (Murphey, 1985, p. 
13). Domoney and Harris (1993) added that the inclusion of songs into the curriculum 
“would increase student motivation because classroom activities would use their 
knowledge, their music, and their language” (Italics in original, p. 235).
Carolyn Graham’s Jazz chants (1978) and Small talk (1986) are perhaps the most 
widely used chants in EFL classes. The chants are written in a dialogue form in Standard 
American English and are based on the rhythm and intonation pattern of the spoken 
language. Furthermore, songs provide a meaningful alternative to the use of repetitious 
structures because songs contain an increasing number “of repetition possible without 
losing the learner’s interest” (Richard, 1969, p. 161). Through the use of songs, students 
come together in a unified group and this “produces a pleasing, if not aesthetic effect” 
(Osman & Wellman, 1978, p. 118). Hence, songs are a good alternative to the repetition 
of drills because the “rhythm, melody, and emotional content play a vital role” (Garcia- 
Saez, 1984, p. 1). By using songs and music in the language classroom, the teacher is in
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fact appealing to what Brown (1994) calls the affective domain by lowering inhibitions 
and anxiety that students might have.
Two research studies have been conducted to check the effect of listening 
comprehension using songs in contrast to other listening materials used in the class. The 
first study was conducted by Alley (1990) who tried the experiment with Spanish 
students in high school, and the second study was conducted by Kanel ( 1994) who tested 
listening comprehension on Japanese students studying English in their first year at 
university (cited in Murphey, 1995). In both studies, a pretest and a post- test were given 
and the results obtained were neutral. This means that there was no significant difference 
between the experimental groups and the control groups (Murphey, 1995). This shows 
that whether the teacher uses songs or other materials made specifically for the language 
classroom, both methods have the same effect. However, in the case of Kanefs study, the 
experimental group showed considerable interest in wanting to go on learning English. 
The control group lacked this motivation.
In the I960’s, the US Army experimented on the effect of music on workers, and 
“found that workers became more alert when listening to popular musical selections” 
(Kanel, 1996, p. 116). Another survey, according to Kanel (1996), found that “people 
tend to have vivid and often emotional associations when listening to certain types of 
music” (p. 116). Therefore, songs motivate and provide an incentive for learning.
Songs are valuable in teaching pronunciation (Gasser and Waldman, 1979) 
because they aid in teaching individual sounds or stress and rhythm patterns in words and 
sentences. Songs have been used by teachers to improve the pronunciation of students. 
Gatti- Taylor (1980) stated that “as music therapists have observed, most students are
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able to reproduce phonemes correctly while singing” further adding that students “may 
well master that tricky sound that has otherwise eluded them” (cited in Purcell, 1992, p. 
193). Songs should therefore have the particular phoneme that the teacher wants to 
improve. Garcia- Saez (1984) used Spanish songs to teach the five vowel sounds in 
Spanish, and he claims that the students enjoy the repetition because “this repetition 
proves to be invaluable to the student in his learning of the language and its 
pronunciation” (p. 4).
Murphey (1995) also claimed that his students found it easier to sing the words 
that they had difficulty in pronouncing. He states further that “this could be that singing 
songs first in second language acquisition would follow the “natural order” of acquisition 
and make it easier” (p. 33). So, singing obliges students “to abandon the rhythmic pattern 
and intonation of their native language” (Kanel, 1996, p. 125). This has great 
implications because students concentrate on the rhythm and intonation of the target 
language when singing, so there is less interference from their native language.
The theoretical framework behind the effect of music is both cognitive and 
affective (Kanel, 1996, Murphey, 1992, Osman & Wellman, 1978, Laroy, 1993). Songs 
and music utilize both hemispheres of the brain; that is, by using songs, teachers are 
“training both hemispheres of the brain- the left, which carries the language functions, 
and the right, which processes music” (Osman & Wellman, 1978, p. 116). Brown (1994) 
states that the left hemisphere of the brain is usually associated with logical, analytical 
thought whereas the right hemisphere processes holistic integrative and emotional 
information.
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Historical Background of Rap Songs
Rap or hip-hop originated in the mid 1970’s in the outer boroughs of New York 
city- Bronx, Harlem, and Brooklyn, among the Blaeks and Hispanies (Powell, 1991, 
Anderson, 1993). Originally a dance fad, rap music is part of a tradition of oral recitation 
that originated in Africa many years ago. Rap music is a form of Black American popular 
music consisting of improvised rhymes performed to a rhythmic accompaniment. 
Moreover, “rap music is a style of delivery in which the performers do not sing but talk 
rapidly over a rudimentary musical background...at breakneck speed” (Anderson, 1993, 
p. 4). Blacks rap about such problems as crime, drugs and sexual hygiene.
Powell (1991) stresses that rap ought to be acknowledged as an “educational 
medium” which could very well influence the attitudes and values of young people. This 
can be observed in its popularity among youths of today (Whitaker quoted in Anderson, 
1993).
Edueational Value of Rap Songs
In an educational setting, an English professor. Dr. Houston A. Baker, Jr., 
believes that young students could benefit if taught with rap music which could be used 
to help students appreciate classic literature, ethics, politics, philosophy and other areas 
of study (Anderson, 1993). Another claim is that in addition to literature, rap could be 
used effectively to teach writing and reading skills.
Frisk (1992) used the lyries of a rap song in a writing class and asked students to 
respond to the lyrics in an essay form. According to Frisk, the essays that the students 
produeed were more or less successful readings of the lyrics to the song. He argues that 
curricular materials especially those from the learners’ everyday life such as TV shows.
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Hollywood films, newspapers, popular music, and so on were educationally sound. 
Furthermore, students enjoy these materials and they feel that they are on equal ground 
with the instructor, so students are more adept at discussing these materials. Current 
material is important in that it exerts a powerful, materialistic force in students’ lives, 
which should not be ignored in the educational setting. Therefore, if rap songs capture the 
students’ attention and interest, then this medium should be used to instruct the students 
(Anderson, 1993). Anderson asserts that teachers should begin to use rap in the classroom 
to motivate and instruct the students. This could be done in several ways. Students could 
listen to the lyrics of a rap song and discuss orally or in written form the positive message 
in the rap song. Students could also write about topics that interest them or topics taken 
from particular lessons. Then, the students could present their raps to the whole class. 
Therefore, raps could be used for speaking or writing skills.
It is interesting to note that rap is not restricted to a certain age group or to any 
particular level of English. Kathi Macklis (1989), a reading specialist/consultant, used rap 
with a S"' grade class. Macklis assigned certain parts of speech for example, prepositional 
phrase, punctuation, adjective, adverb, and verb, so students could research to define the 
one they chose. Students then created a two or three line rap by working in pairs. The 
students put together each pair’s short raps and presented it as a whole class. Macklis 
claims that this fostered active participatory learning and allowed students to master 
knowledge and apply the skill directly.
Conclusion
As this review of literature suggests, pronunciation ought to be taught in a 
meaningful way, and songs are an effective way of teaching pronunciation because they
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are lively, motivate students, and provide a meaningful context. In addition, it is apparent 
that mere use of minimal pairs and sentence drills is monotonous and boring to students.
It is the aim of the researcher in this study to investigate whether rap songs are an 
effective way to teach pronunciation as opposed to minimal pairs and sentence drills. In 
order to fulfill this aim, an experimental group and a control group were formed at the 
University of Balamand in North Lebanon. The experimental group was taught 
pronunciation using rap songs while the control group was taught pronunciation using 
minimal pairs and sentence drills. Both groups were taught for 25- 30 minutes daily over 
a period of 8 days.
In the next chapter, details are given as to the subjects who took part in the 
experiment, the materials used, and the procedure followed.
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CHAPTER THREE: METHODOLOGY 
Overview of the Study
This study aimed at determining if rap songs are effective for teaching 
pronunciation. It examined the difference between a group of students taught 
pronunciation of /5/ and /0/ phonemes through rap songs and another group taught 
pronunciation through minimal pairs and sentence drills. In addition, a second purpose 
was to investigate if rap songs motivate the students and make the class lively for them.
The study was an experimental one. An experimental and a control group were 
formed and a treatment, using rap songs, was used in teaching the experimental group. 
Moreover, the study was based on the following hypothesis: students who use rap songs 
as a learning technique will improve significantly in the pronunciation of the /8/ and /0/ 
phonemes as opposed to the students who use minimal pairs and sentence drills.
The independent variables are the teaching methods and the dependent variable is 
improvement in pronunciation.
Subjects
The subjects of the study were initially thirty-six students, twenty-five males and 
eleven females, from the University of Balamand in North Lebanon. The experimental 
group was comprised of eighteen students: thirteen males and five females. Fourteen of 
the students are Lebanese, three were Syrian and one was from Saudi Arabia. The control 
group comprised of eighteen students, twelve males and five females. Fifteen of the 
students are Lebanese and three are Syrian. The ages of the students in both groups 
ranged between 18 and 19, with similar social and educational backgrounds. However, 
two of the subjects in the control group failed to sit for the post-test; therefore, their
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results in the pretests were not taken into consideration and the number of subjects in the 
control group went down to sixteen.
The subjects are studying English as a foreign language in the intermediate level 
which is referred to as Beginner’s English (BE) a part of the intensive English program. 
There are three levels in the intensive program that students have to complete before they 
are eligible for Freshman English courses at the university. The students are required to 
take four hours of English everyday, five days a week for a semester (four months). The 
four hours for all levels are divided among the four skills: listening and speaking, reading 
and vocabulary, grammar and writing. The speaking skill is an important one in BE 
which is taken the first hour of each day (see Appendix I for a sample of the syllabus).
Materials
The materials used in this study were a pretest, post- test, two rap songs, two sets 
of pronunciation drills, which included minimal pairs and sentence drills, and a 
questionnaire. For the pretest (see Appendix A), the students were given a short reading 
passage that contained words which had the phonemes Idl and IBI at the beginning, 
center, and end of words. Students from both the experimental and the control group were 
asked to read aloud the short passage and their responses were tape-recorded. The 
pretests and post- tests were piloted with a third group at the University of Balamand in 
North Lebanon. This third group was also at the same level of English as the subjects in 
this study. Both groups took the pretest in their classes in the presence of their teachers. 
The post-test (see Appendix A) was administered directly after the conclusion of the 
experiment. It followed the same procedures as the pretest. However, the reading passage
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was different, but it also contained words which had the voiced and voiceless interdentals 
Idl and lei.
The materials used with the experimental group were two rap songs (see 
Appendix B and C). The rap songs were chosen due to their suitability in a language 
classroom because both songs contained words that had the phonemes Idl and 191.
The materials used in the control group were two sets of pronunciation drills (see 
Appendix D). The sets comprised of minimal pairs and sentence drills that also featured 
the phonemes Idl and IBI. The control group had to practice these drills.
Furthermore, the questionnaire (see Appendix F) in this study was designed to 
investigate the students’ attitudes towards the use of rap songs to teach pronunciation.
The questionnaire consisted of six statements. The subjects in the experimental group 
responded by indicating their responses on a Lickert-type scale. The researcher designed 
the pretest, post-test, and questionnaire.
Procedure
The experiment was carried out at the University of Balamand in North Lebanon. 
This university is a private institution run by the Greek Orthodox Church in Lebanon.
The language of instruction at Balamand is English. The English Department is in charge 
of all the English language classes. The Associate Dean of the Faculty of Arts and 
Humanities, and the Head of the English Department agreed for the study to be 
conducted at the university. Two classes were provided for the researcher. The agreement 
was secured through personal contact when the researcher was in Lebanon for that 
purpose. Prior to the experiment, the researcher met with the teachers responsible for the 
experimental and control groups, and briefed them on the procedure to be followed. Both
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teachers were given a lesson plan to follow (see Appendix G and H). The researcher 
prepared the lesson plans and the teaching materials. The design of the experiment might 
be considered original since experimental studies done in this field are few. In other 
words, the researcher designed and implemented an original experiment that does not 
follow a ready- made model.
The Experimental Group
The regular class teacher taught the experimental group. The duration of the 
experiment was 25-30 minutes daily over a period of 8 days. The teacher followed the 
lesson plan prepared by the researcher (see Appendix G). On the first day, the teacher 
distributed the lyrics for the first rap song “ITl Be Missing You” by Puff Daddy (see 
Appendix B). The students read the lyrics silently, and the teacher explained difficult 
vocabulary words. The rap song was then played so that the students would get a “feel” 
of the song.
On the second day, the teacher played the first verse. The students listened again 
to the first verse and rapped with the artist. This was done twice. Then, the teacher rapped 
the first verse without the song playing, and the students repeated line by line after him. 
Finally, the students rapped chorally without the teacher. On the third day, the students 
listened to the second verse on the tape. The teacher rapped the second verse without the 
music, and the students repeated line by line after him. Then, the students rapped alone 
chorally. The teacher divided the class into two groups on the fourth day. Group A 
rapped one line and Group B rapped the following line. This was done for both verses. 
The procedure was repeated a second time. Finally, the students rapped the whole song.
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The lesson plan followed above was also applied to the second rap song 
“Gangsta’s Paradise” by Coolio (see Appendix C).
The Control Group
The regular class teacher who followed the lesson plan provided by the researcher 
(see Appendix H) taught the control group. The control group, however, followed the 
traditional method of learning pronunciation, and this was through minimal pairs and 
sentence drills which contained the phonemes Idl and 191.
The duration of the treatment for the control group was also 25-30 minutes daily 
for a period of 8 days. On the first day, the teacher distributed the first set of words (see 
Appendix D). The students read the words and sentences silently, and the teacher 
explained difficult vocabulary. The students read aloud the drills in Part A chorally.
On the second day, the students practiced Part A chorally again. Then, the teacher 
read out the drills and the students repeated. After that, they practiced Part A without the 
teacher. Then, the students chorally repeated Part B.
This procedure was also repeated on the third day. The students practiced Part B 
and then repeated after their teacher. On the fourth day, the teacher divided the class into 
two groups to practice Part B. The first group practiced A while the second group 
followed with B. This was done twice. Finally, the students repeated both Part A and Part 
B in their groups twice.
The lesson plan followed above by the control group was applied for the second 
set of pronunciation drills (see Appendix E).
At the end of the treatment, both the control and the experimental groups were 
given a post- test (see Appendix A). As in the pretest, the students were required to read
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aloud a short passage containing words with the phonemes lôl and 191. Students’ 
responses were tape-recorded in the presence of their teachers. In addition, the students in 
the experimental group were given a questionnaire (see Appendix F) to complete. The 
purpose of the questionnaire was to investigate the students’ attitudes towards rap songs 
and rapping.
Data Analysis
Two independent British native speakers of English who were trained by the 
researcher scored the pretests and post-tests (see Chapter Four for a discussion on how 
the scorers were trained). Scoring was done holistically according to the scale set by the 
University of Cambridge Local Examinations Syndicate for English as a Foreign 
Language (see Appendix J). Interrater reliability was checked through Pearson product 
moment correlation.
The first step in data analysis was the calculation of the raters’ scores for the 
pretests and post-tests using Pearson product moment correlation to examine the 
reliability of their ratings. Next, the means and standard deviations for the students’ 
scores on the pretests and post-tests were calculated. A comparison of the mean scores on 
the pretests and post- tests between the experimental group and the control group was 
conducted using t-test analyses. The questionnaire administered to the experimental 
group was also analyzed by calculating the mean, frequency, and percentages for each 
statement. Chapter four gives greater detail as to how the statistical analyses were carried 
out and presents the results of these analyses.
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CHAPTER FOUR: DATA ANALYSIS 
Summary of the Study
The purpose of this study was to test the improvement of pronunciation through 
the use of rap songs. It examined the differences between a group taught pronunciation 
through rap songs and another group taught pronunciation using minimal pairs and 
sentence drills. The hypothesis was that students who use rap songs as a learning 
technique would improve significantly in the pronunciation of Idl and 191 phonemes as 
opposed to the students who use minimal pairs and sentence drills. A second purpose was 
to investigate if the exposure to rap songs made the class lively for the students in the 
experimental group and motivated them.
In order to examine this hypothesis, an experimental and a control group were 
formed at the University of Balamand in North Lebanon. Thirty-four students, eighteen in 
the experimental group and sixteen in the control group, participated in the study. The 
students in the experimental group were taught pronunciation using rap songs while the 
control group was taught pronunciation using minimal pairs and sentence drills.
A pretest was given to the students in the experimental and the control group prior 
to the experiment. The purpose of the pretest was to investigate and compare the 
pronunciation of the students in both groups. The two groups also sat for a post- test to 
evaluate their pronunciation development after the treatment. In addition, students in the 
experimental group completed a questionnaire that investigated their attitudes towards the 
use of rap songs as a pronunciation teaching aid. This chapter presents the analysis of the 
test scores obtained before and after the treatment. It also presents the analysis of the
questionnaires administered to investigate students’ attitudes towards the use of rap songs 
as a teaching aid.
Data Analysis Procedures
The statistical analyses of this study were carried out in two stages. After training 
the raters, the pretests were scored. The pretest required students to read aloud sentences 
that contained words with the phonemes ΙόΙ and ΙΘΙ. Both the experimental and the 
control group took the same test. Moreover, the pretests were recorded on tape for both 
groups. The means and standard deviations of the obtained pretest scores for both groups 
were calculated, and a t-test was used to compare the means of the two groups.
Next, the scores of the post- tests were calculated. The post-test also consisted of 
sentences that contained words with the phonemes /0/ and ΙΘΙ. Like the pretest, both the 
experimental and the control group sat for the post-test and students’ responses were 
tape-recorded. A t-test was used to determine whether there was a significant difference 
between the two groups. Interrater reliability was calculated for the pre- and the post­
tests using Pearson product moment correlation.
The second stage of data analysis comprised the analysis of the questionnaires. 
Students’ responses on the questionnaire were given on a Lickert-type scale. Frequencies 
and percentages were calculated and displayed in tables.
Results of the Study
Interrater reliability
Two independent British native speakers scored the pretests and the post- tests.
The researcher held a training session to introduce the scoring scale before the tests were 
scored. During the training session, the researcher provided ten samples of speech from
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the pretests and post-tests from the piloting that was done with a third group at the 
University of Balamand in North Lebanon. This third group was also at the same level of 
English (BE) as the subjects of this study.
In the training session, the two scorers rated the speech samples holistically 
according to the scoring criteria set by the University of Cambridge Local Examinations 
Syndicate for English as a Foreign Language. The scoring criteria is analytical, but for 
the purpose of this study, only the scale for individual sounds was taken into 
consideration (Appendix J) since the purpose of the study is to check the pronunciation of 
the phonemes lôl and 101. The scorers listened to the tape twice for a holistic assessment 
of the pronunciation of the phonemes lôl and 191 based on their impressions of each 
subject. Each rater scored the pretests and post- tests independently. The highest score 
was 5 and the lowest 0. The scores from both raters were collected, and then, interrater 
reliability for each test was calculated using Pearson product moment correlation. A high 
perfect correlation is 1.00.
The correlation coefficients between the raters on the pretest for the experimental 
and control group were .89 and .84 with the probability level as p= .000. Moreover, the 
correlation coefficients on the post- test for the experimental and control group were .89 
and .51 with a probability level p= .022. These results show that the raters were 
correlated in both the pretests and post- tests for both groups.
Pretest: The pretest, which consisted of reading aloud sentences, was scored by two 
trained and independent raters following the criteria set by the University of Cambridge 
Local Examinations Syndicate for English as a Foreign Language (see Appendix J). The 
means and standard deviations for the pretest appear in Table 1.
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Table 1
T- test of Mean Scores for the Pretest on Pronunciation of the Phonemes Idl and 191
N M SD t df P
Experimental
Control
18
16
3.44
3.63
0.92
0.81
-0.61 31 0.05
A t- test analysis of the pretests for the experimental and control groups was 
computed, the t value being -0.61 at 31 degrees of freedom at the 0.05 level of 
significance. This shows that there was no significant difference between the two groups. 
Therefore, both groups were equal prior to the experiment.
Post- test: As explained before, the subjects in the experimental group were exposed to 
rap songs as a teaching technique to aid pronunciation while the subjects in the control 
group received instruction in the form of minimal pairs and sentence drills. It was 
hypothesized that there would be a significant difference in the means between the 
control and experimental groups. The means and the standard deviations for the 
experimental and control groups on the post- test are shown in Table 2.
Table 2
T- test of Mean Scores for Post- test on Pronunciation of the Phonemes Idl and 191
N M t df P
Experimental 18 3.83 0.71 -2.38 31 0.024
Control 16 4.38 0.62
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A t-test analysis was used to examine the significance of the difference noted 
between the experimental and control group on the post- tests. The t value was -2.38 at 
31 degrees of freedom at the 0.05 level of significance. This shows that there was a 
significant difference between the two groups. In other words, the control group did 
significantly better than the experimental group. This is a surprising finding because in 
this study it was hypothesized stated that the experimental group would improve in 
pronunciation due to the rap songs. However, the fact that the control group did 
significantly better in this study shows that pronunciation drills were more effective as a 
pronunciation teaching technique than rap songs to teach the phonemes /<5/ and 161 to 
Arab students. The results observed are due to certain factors. The experimental group 
did not have enough time to memorize the rap songs and internalize the words. In 
addition, the control group was aware that the experiment dealt with the lôl and IBI 
phonemes. As a result, the subjects in the control group made conscious effort to 
pronounce the phonemes comprehensibly (See Chapter five for a discussion of the 
limitations of the study).
Questionnaire
To investigate if the students were motivated through the use of rap songs, a 
questionnaire was administered to the experimental group. The questionnaire consisted of 
six statements to which the subjects indicated their responses on a five- point Lickert- 
type scale. In administering the questionnaire, the researcher was interested in finding out 
if the students in the experimental group were motivated when rap songs were used in the 
classroom and if the class atmosphere was lively. In order to investigate if the 
experimental group was motivated during the treatment, the group’s responses to the six
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statements given in the questionnaire (see Appendix F) at the end of the experiment were 
analyzed. The figure below presents data giving an overview of the subjects’ responses. 
The Mean and the percentages are given for each statement.
Figure 1
The Means and Percentages of Students’ Attitude Towards Rap Songs
Statement Mean Percentages of responses
1 2 3 4 5
1. I enjoyed singing 
with my friends in 
class.
3.83 0% 5.6% 27.8% 44.4% 22.2%
2. I enjoyed watching 
my friends rapping.
3.94 0% 5.6% 27.8% 33.3% 33.3%
3. With the use of rap 
songs, the sessions 
were very interesting.
4.00 0% 11.1% 11.1% 44.4% 33.3%
4. I feel rap songs can 
help me gain self- 
confidence in 
speaking.
3.94 0% 16.7% 5.6% 44.4% 33.3%
5. 1 feel my speaking 
has improved after 
rapping.
3.50 0% 5.6% 61.1% 11.1% 22.2%
6. I would like to 
participate in more 
rapping in the future.
3.33 11.1% 5.6% 33.3% 38.9% 11.1%
Note. (1= strongly disagree; 2= disagree; 3= uncertain; 4= agree; 5= strongly agree.)
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The results from the questionnaire yielded a positive attitude on the part of the 
students. In response to statement 3, “With the use of rap songs, the sessions were very 
interesting”, most of the respondents (77.7%) agreed or strongly agreed. This shows that 
the students in the experimental group enjoyed the rap sessions and were highly 
motivated and gained self-confidence in speaking. Similarly, statement 3, “With the use 
of rap songs, the sessions were very interesting”, 77.7% of the respondents either agreed 
or strongly agreed. Therefore, it can be concluded that rap songs could motivate and 
make the class lively for the students.
On the other hand, 16.7% of the respondents showed a negative attitude to 
statement 6, “I would like to participate in more rapping in the future” by disagreeing or 
strongly disagreeing to this statement, while half of the respondents (50%) either agreed 
or strongly agreed. An interesting finding was that over half of the students (61.1 %) were 
uncertain as to whether rapping had improved their speaking. However, this does not 
deny the fact that the students showed a positive attitude to the treatment.
The findings from the pretests, post-tests, and questionnaires were given in this 
chapter and the conclusion reached was that the control group did significantly better 
than the experimental group. The questionnaires showed that the experimental group was 
highly motivated.
In the next chapter, a discussion of these findings and possible limitations and 
pedagogical implications will be outlined.
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CHAPTER FIVE: CONCLUSIONS 
Summary of the Study
The first purpose of this study was to determine if rap songs are an effective way 
to teach pronunciation. A second purpose was to investigate if the students were 
motivated and lively during the rap sessions. The phonemes that were concentrated on in 
this study were the voiced and voiceless interdentals Idl and 161. The study was an 
experimental one, and it aimed at testing the following hypothesis: students who use rap 
songs as a learning technique will improve significantly in pronunciation as opposed to 
the students who use minimal pairs and sentence drills. To test this hypothesis, two 
groups were formed, an experimental and a control group.
The regular class teachers who followed a lesson plan prepared by the researcher 
taught the experimental and the control group. The treatment for both groups was 25-30 
minutes everyday for a period of eight days. The experimental group was taught 
pronunciation using two rap songs that contained the phonemes Idl and 161. In addition, 
the control group was taught pronunciation using two sets of minimal pairs and sentence 
drills, which focused on the same phonemes.
Both groups sat for a pretest prior to the experiment and a post-test after 
concluding the treatment. Moreover, a questionnaire was administered to the 
experimental group to investigate if the students were motivated during the rap sessions.
The means and standard deviations were calculated for the pretests and post-tests, 
and t- test analysis was used to examine the significance of the difference between the 
both groups. The results, as presented in Chapter four, show that the control group did 
significantly better than the experimental group. However, responses from the
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questionnaire administered to the experimental group show that the students had a 
positive and favorable attitude to rap songs.
Discussion of Findings
This study aimed at answering the following research questions:
1. Is there a significant difference between the rap group and the non- rap group in the 
pronunciation of the English phonemic pair lôl and 191 as a result of their exposure to 
rap songs?
2. Does the exposure to rap songs motivate the students at the University of Balamand 
and make the class lively?
The answer to the first research question, based on the results, appears to be 
negative. The post-test results indicated that the control group did significantly better 
than the experimental group. The mean for the control group on the post-test was 4.38, 
while that for the experimental group was 3.83.
This result is contrary to what was discussed in the literature discussed in Chapter 
Two regarding the studies made using songs as a listening technique instead of classroom 
teaching materials. The results obtained from the studies conducted by Alley (1990) and 
Kanel (1994) showed that both the experimental and control group yielded the same 
result on the post- tests. Neither group did better than the other. However, the 
experimental group in Kanel’s study was more motivated to learn English which was not 
noted in the control group. This study also showed a similar finding in terms of 
motivation. Even though the control group using minimal pairs and sentence drills did 
better than the experimental group using rap songs, the experimental group was more 
motivated. Therefore, the result of the second research question appears to be positive.
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An interesting finding is that the experimental group slightly improved in 
pronunciation. In the pretest, the mean for the experimental group was 3.44, while on the 
post- test, it was 3.83. However, this result is not significant (t= -1.42) at 0.05 level of 
significance when compared with the mean of the control group on the post- test, which 
was 4.38.
The results from the questionnaire showed that the students were highly 
motivated and enjoyed the rap sessions. Most of the respondents (77.7%) agreed that the 
rap songs made the class interesting. Half of the respondents (50%) stated that they 
would like to participate in more rapping in the future.
With these findings, it is possible to turn to the possible limitations of the study in 
terms of limited sample size, difficulty of rap songs, and the awareness factor.
Limitations of the Study
Since this is the first study of its kind, in terms of design, it had several 
limitations, which will be discussed below.
Subjects
The first limitation is related to the number of subjects who took part in the 
experiment. The subjects in the experimental group were eighteen, fourteen were 
Lebanese, three were Syrian, and one was from Saudi Arabia. Though this study was 
aimed at Arab students, it was however to subjects from three Arab countries only with 
the majority from Lebanon. In addition, the number of students in the experimental group 
was small. Student diversity in this study was important in order to determine if rap songs 
are effective for Arab students. Apart from the fourteen Lebanese students, the three 
students from Syria and the student from Saudi Arabia do not allow the researcher to
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generalize to the whole population. Therefore, this study is restricted to the sample that 
took part in the treatment.
Length of Treatment
The major limitation of the study is the length of treatment for both the 
experimental and control groups, which was eight days. Due to time constraints and the 
schedule followed at the University of Balamand in North Lebanon, the researcher was 
not able to extend the length of the treatment. The researcher believes that given more 
time, the experimental group would have performed better since there was a slight 
improvement on the post- test. Also pronunciation requires a long time to change; 
therefore, more time was needed. Four days for one rap song was not enough.
Difficulty of Rap Songs
A third limitation of this study is the rap songs chosen. Commercial rap songs 
were used for the treatment in the experimental group. The two songs “I’ll Be Missing 
You” by Puff Daddy and “Gangsta’s Paradise” by Coolio were chosen because they 
contained words with the phonemes Idl and 191, and were suitable for use in a language 
classroom since they did not contain swear words.
However, the students in the experimental group found them difficult to 
memorize. Even though the class teacher explained the meaning of the words, the 
students found them difficult to understand because it was Black English. These rap 
songs were also too long for the students to memorize in four days.
The Awareness Factor
The final limitation in this study is the awareness factor. The control group was 
aware from the outset of the experiment that it had to do with the phonemes Idl and 191.
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This awareness stems from the fact that the pronunciation drills had minimal pairs and 
sentence drills with these phonemes. Therefore, the students in the control group may 
have made conscious effort to pronounce the words native-like by following their 
teacher” model.
On the other hand, the experimental group was not aware that they were taking 
part in an experiment. The rap songs even did not give them a clue because the words 
with the Idl and 191 phonemes were sparsely embedded in sentences. It was only when 
they were responding to the questionnaire did they know that it was an experiment.
Therefore, this gave the control group the advantage and the students in this group 
made conscious effort to perform well on the post-test.
Pedagogical Implications
Data analysis in Chapter Four showed that the control group did significantly 
better than the experimental group. This result shows the superiority of pronunciation 
drills and minimal pairs as teaching aids. However, the experimental group also improved 
slightly in the post- test, which implies that rap songs should not be discarded.
This is a significant finding which EFL teachers, teacher trainers, and curriculum 
designers can make use of. This study shows that minimal pairs and pronunciation drills 
are effective in teaching pronunciation. Rap songs can also be effective given the 
appropriate length of time and songs (this will be discussed in the section dealing with 
implications for further research). Based on the questionnaire results the students in the 
experimental group were highly motivated due to the rap songs. Motivation is an 
important factor in teaching a foreign language which is brought about by the use of
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songs; they also add the element of fun (Murphey, 1995). Therefore, institutions and 
teachers can make use of both methods.
Implications for Further Research
This study can aid future researchers who may want to replicate this study. An 
important factor that should be taken into consideration is the choice of rap songs. Future 
research could make use of shorter verse that is written specifically for the language class 
using Standard English. This is because the commercial rap songs used in this study had 
long verses, and were written using Black English that might have been difficult for the 
students. The shorter verse, concentrating on one phonemic pair, would allow the 
students to memorize them in a shorter time period and would not be difficult to 
understand.
Another implication is the length of the treatment. Since pronunciation needs a 
long time to improve, future researchers could design a study with a longer period of time 
from four weeks and above. This is important because the students can enjoy the songs 
without too much conscious effort on the pronunciation part which minimal pairs and 
sentence drills allow.
A third implication that should be taken into consideration is that this study was 
examining discrete elements of pronunciation, namely the /<5/ and 161 phonemes.
However, in the rap songs, these phonemes were embedded in phrases or sentences in the 
rap songs whereas the control group was taught using a combination of both. Future 
research could take this into consideration and implement the discourse perspective in 
both groups.
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In conclusion, songs/ rap songs are important teaching materials that should be 
exploited in the EFL/ESL classrooms because learners are exposed to them continuously 
outside the classroom, for example at home, in cafeterias and restaurants, hotel lobbies, 
hairdressers, and in cars. In addition, songs/rap songs provide the motivation and 
incentive, which could encourage students to go on learning a foreign or second 
language. It is hoped that this study has highlighted this importance of using songs/ rap 
songs in the EFL/ESL elassroom to aid the teaehing of pronunciation. In addition, 
pronunciation should be seen as an integral part of oral communication; hence, it should 
be incorporated in the curriculum since a large number of students are in need of 
comprehensible pronuneiation to aid them professionally, educationally, and socially.
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Appendix A
Pretest
I think that the weather tomorrow would be great. I want to go shopping with my 
mother. I have to buy new clothes. Both my sisters will also go with me. They have lost a 
lot of weight so that we all look thin.
Post- test
There was a fire in our neighbor’s flat on the seventh floor yesterday. Thieves had 
come to steal and had set fire to it. These thieves took everything. The truth is that those 
neighbors are very rich. Their jeep, the pathfinder, was also stolen.
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FLL Be MISSING YOU by PUFF DADDY
Yeah, this right here goes out to everyone who’s lost someone that they truly loved. 
Cheek it out...
Seems like yesterday we used to rock the show 
I laced the track, you locked the flow 
So far from hanging on the block for dough 
Notorious they got to know that 
Life ain’t always what it seems to be 
Words can’t express what you mean to me 
Even though you’re gone we still a team 
Through your family I’ll fulfill your dreams 
In the future can’t wait to see if you’ll 
Open up the gates for me
Reminisce sometime the night they took my friend 
Try to block it out, but it plays again 
When it’s real feelings hard to conceal 
Can’t imagine all the pain I feel 
Give anything to hear half your breath 
I know you still living your life after death
CHORUS:
Every step I take 
Every move I make 
Every single day 
Every time I pray 
I’ll be missing you
Thinking of the day 
When you went away 
What a life to take 
What a bond to break 
I’ll be missing you
(we miss you. Big...)
it’s kinda hard with you not around 
Know you in heaven smiling down 
Watching us while we pray for you 
Every day we pray for you 
Till the day we meet again 
In my heart is where I keep you friend
Appendix B
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Memories give me the strength I need to proceed
Strength I need to believe
My thoughts, Big, I just can’t define
Wish I could turn back the hands of time
Us and the six shop for new clothes and kicks
You and me taking flics
Making hits, stages they receive you on
Still can’t believe you’re gone
Give anything to hear half your breath
I know you’re still living your life after death
CHORUS:
Somebody tell me why...
One black morning 
When this life is over 
I know. I’ll see your face
Every night I pray 
Every step I take 
Every move I make 
Every single day 
Every night I pray 
Every step I take 
Every move I make 
Every single day 
Every night I pray 
Every step I take 
Every move I make 
Every single day 
Every night I pray 
Every step I take 
Every move I make 
Every single day
CHORUS:
Every night I pray 
Every step I take 
Every move I make 
Every single day
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GANGSTA’S PARADISE by COOLIO
As I walk through the valley of the shadow of death
I take a look at life and realise there’s nothing left
Cause I’ve been blasting and laughing so long, that
Even my mama thinks that my mind is gone
But I ain’t never crossed a man that didn’t deserve it
Me be treated like a punk, you know that’s unheard of
You better watch how you’re talking, and where you’re walking
Or you and your homies might be lined in chalk
I really hate to trip but I gotta loc
As I grow I see myself in the pistol smoke, fool
I’m the kinda G the little homies wanna be like
On my knees in the night, saying prayers in the streetlight
Been spending most their lives, living in the gangsta’s paradise 
Been spending most their lives, living in the gangsta’s paradise 
Keep spending most their lives, living in the gangsta’s paradise 
Keep spending most their lives, living in the gangsta’s paradise
The getto situation, they got me facing
I can’t live a normal life, I was raised by the stripes
So I gotta be down with the hood team
Too much television watching got me chasing dreams
I’m an educated fool with money on my mind
Got my tan in my hand and a gleam in my eye
I’m a locked out gangsta set tripping banger
And my homies is down so don’t arouse my anger, fool
Death ain’t nothing but a heartbeat away.
I’m living life, do or die, what can I say 
I’m 23 now, but will I live to see 24 
The way things are going I don’t know
Tell me why are we, so blind to see 
That the ones we hurt, are you and me
Been spending most their lives, living in the gangsta’s paradise 
Been spending most their lives, living in the gangsta’s paradise 
Spending most their lives, living in the gangsta’s paradise 
Spending most their lives, living in the gangsta’s paradise
A ppendix C
Power and the money, money and the power 
Minute after minute, hour after hour 
Everybody’s running, but half of them ain’t looking
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What’s going on in the kitchen, but I don’t know what’s cooking 
They say I gotta learn, but nobody’s here to teach me 
If they can’t understand it, how can they reach me 
I guess they can’t, I guess they won’t
I guess they front, that’s why I know my life is out of luck, fool
Been spending most their lives, living in the gangsta’s paradise 
Been spending most their lives, living in the gangsta’s paradise 
Spending most their lives, living in the gangsta’s paradise 
Spending most their lives, living in the gangsta’s paradise 
Tell me why are we, so blind to see 
That the ones we hurt, are you and me 
Tell me why are we, so blind to see 
That the ones we hurt, are you and me
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A ppendix D
PRONUNCIATION DRILLS: SET
PART ONE:
Column A Column B
Bath
Ruth
Booth
Math
Tenth
Both
Faith
Thought
Path
Thank
Thin
Tooth
Thigh
Theme
bat
root
boot
mat
tent
boat
fate
taught
pat
tank
tin
toot
tie
team
Column A Column B
They
Than
Those
Loathe
There
Then
Worthy
Tithe
Soothe
day
Dan
doze
load
dare
den
wordy
tide
sued
PART TWO:
1. A. What does “path” mean? 
A. What is a bath for?
B. A place to walk. 
B. To get clean.
2. A. How do you spell “both”? 
A. How do you spell “boat”?
B. BOT H.  
B. B 0  A T.
3. A. What does “faith” mean? 
A. What does “fate” mean?
B. Belief 
B. Destiny.
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4. A. where is the booth? B. At the fair.
A. Where is the boot? B. On my foot.
5. A. How do you spell “Ruth”? B. R U T H.
A. How do you spell “root”? B. R 0  0  T.
6. A. Was it thin? B. No, it was fat.
A. was it tin? B. No, it was siN
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A ppendix E
PRONUNCIATION DRILLS: 2^^ SET
PART ONE;
Column A Column B
Thimble
Then
Thing
Thumb
Thought
Think
Thin
Thigh
Thick
Theme
Thank
symbol
Zen
sing
sum
sought
sink
sin
sigh
sick
seem
sank
Column A Column B
Myth
Bath
Math
Path
Faith
Tenth
Mouth
Breathe
Clothe
Bathe
Teethe
Soothe
Lathe
Wrath
miss
bass
mass
pass
face
tense
mouse
breeze
close
bays
tease
Sue’s
laze
rat
PART TWO:
LA. What does “their” mean? 
A. What does “dare” mean?
B. Something belongs to them. 
B. To challenge someone.
2. A. How do you spell “though”? 
A. How do you spell “dough”?
B. T H O U G H .  
B. D O U G H .
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3. A. Is it a good theme? 
A. Is it a good team?
B. Yes, a fine topic.
B. No, they never win.
4. A. What does “then” mean? 
A. What does “den” mean?
B. At that time.
B. A house for a fox.
5. A. How do you spell “math”? 
A. How do you spell “mat”?
B. MA T H .  
B. M A T.
6. A. What does “wrath” mean? 
A. What does “rat” mean?
B. Anger.
B. Like a mouse.
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Questionnaire Administered to Experimental Group
A ppendix F
I am an MA TEFL graduate student at Bilkent University, Ankara, Turkey. I am doing a 
research project to find out if rap songs can aid in teaching pronunciation to Arab 
students. Your responses will help me with my research. Your responses will be kept 
confidential and no one will know your name. I would be grateful if you would take the 
time to answer the statements as honestly as possible. You do not have to write your 
name.
Thank you very much.
Maria Habboushi
Directions: Six statements about rap songs and rapping are given below. Read each 
statement carefully. Then circle the number that most closely corresponds to your opinion 
about the statement.
Strongly Agree = 5
Agree = 4
Uncertain = 3
Disagree = 2
Strongly Disagree = 1
1 .1 enjoyed singing with my friends. 1
2 .1 enjoyed watching my friends rapping. 1
3. With the use of rap songs, the sessions were very interesting. 1
4 .1 feel rap songs can help me gain self- confidence in speaking. 1
5 .1 feel my speaking has improved after rapping. 1
6 .1 would like to participate in more rapping in the future. 1
58
Lesson Plan for the Experimental Group
A ppendix G
Procedure for both rap songs 
Time: 25- 30 minutes
First Day:
• The teacher distributes the lyrics for the song “Til be Missing You” to the students.
• The students read the lyrics silently, and the teacher explains difficult vocabulary.
• The students listen to the whole song once.
Second Day:
• The students listen to the first verse.
• The students listen again to the first verse and rap with the artist. This is done twice.
• The teacher then raps the first verse without the song, and students repeat after him 
line by line.
• The students rap alone chorally.
Third Day:
• The students listen to the second verse on the tape.
• The teacher raps the second verse and the students repeat after him line by line.
• The students rap alone chorally.
Fourth Day:
• The teacher divides the class into two groups. Group A rap one line and Group B rap 
the following line. This is done twice for both verses.
• The students listen to the rap song and rap twice.
This lesson plan is also applied for the second rap song.
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Lesson Plan for the Control group
Proeedure for both sets of pronunciation Drills 
Time: 25- 30 minutes
First Day:
• The teacher distributes the first set of pronunciation drills to the students.
• These students read the drills silently, and the teacher explains difficult vocabulary.
• The students chorally practice Part I of the pronunciation drills.
Second Day:
• The students practice Part I chorally.
• The teacher then reads out the minimal pairs and the students repeat.
• The students chorally repeat Part I without the teacher.
• The students practice Part II chorally.
Third Day:
• The students practice Part II chorally.
• The teacher reads out the drills and the students repeat.
• The students practice Part II chorally.
Fourth Day:
• Thee students are divided into two groups. The first group practices Part A while the 
second group practices Part B. This is done twice.
• The students then practice Parts I and II in their groups twice.
This lesson plan is applied for the second set of pronunciation drills.
A ppendix H
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Syllabus for Speaking Skill at Balamand University
University of Balamand 
Faculty of Arts & Social Sciences 
English Department 
Spring 1997- 98 
BE- OCS 
Syllabus
Course Description:
This course is designed to develop the student’s ability too communicate his/her thoughts 
and ideas as well as his/her daily needs in English and to do this with confidence and a 
high degree of accuracy. The methods used are small group discussions, teacher- student 
interactions, role- plays, language games, as well as videotape presentations for listening 
comprehension.
Course Objectives:
By the end of the course, students should be able to
1. listen and understand material presented in English by different kinds of native 
speakers at a normal rate of speed
2. discuss issues in English, using a problem- solving approach to reach individual 
decisions as well as group consensus
3. communicate inn English with self- confidence, have proper pronunciation and 
intonation to be able to infer from context
Course Text:
First Certificate Gold, Richard Acklam. (Course book & Maximizer)
Course Evaluation: Passing grade is 60%.
A ppendix I
Tests
Midterm
Final
40%
25%
35%
OCS is considered 25% of the BE grade.
61
Appendix J 
Scoring Criteria
University of Cambridge Local Examinations Syndicate: English as a Foreign Language
(1987)
Pronunciation; Individual Sounds
5 All individual sounds virtually correct and recognizable
4 Individual sounds sufficiently well pronounced for clear and easy understanding 
3 Sounds sufficiently correct for broad understanding 
2 Poor pronunciation of individual sounds
1 Pronunciation so poor that it represents only a crude approximation to English 
0 Unintelligible
